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The purpose of this study is to survey the perceptions of parents on the 
relationship between parental involvement interventions and the impact on attendance 
and truancy. The sample population consists of 107 parents of students from 
kindergarten through fifth grade at C.H. Gullatt Elementary School (a Fulton County 
school in South Fulton County) located in Union City, Georgia. The methodology for 
this study included a demographic and parental involvement survey. Data were collected 
from October 1, 2006 through November 30, 2006. A Pearson’s r statistical test was 
used to interpret the relationship between parental involvement, attendance, and truancy. 
The Empowerment Theory constitutes the conceptual framework for this study. 
Empowerment is a multilevel construct that involves people assuming control and 
mastery over their lives toward a sense of purpose. In this context, empowerment is 
viewed as an interactive element at the individual and family levels to reduce 
absenteeism. The implications for social work practice revolve around the advocacy role 
of school social workers for parents and children. 
AN EXPLORATORY STUDY: FAMILY PERCEPTIONS OF PARENTAL 
INVOLVEMENT ON STUDENT ATTENDANCE AND TRUANCY 
A THESIS 
SUBMITTED TO THE FACULTY OF CLARK ATLANTA UNIVERSITY 
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR 
THE DEGREE OF MASTERS OF SOCIAL WORK 
BY 
KAREN D. HENDERSON-NEAL 
WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK 
ATLANTA, GEORGIA 
MAY 2007 
Vi T* (oO 
©2007 
KAREN D. HENDERSON-NEAL 
All Rights Reserved 
ACKNOWLEDGEMENTS 
This thesis truly could not have been completed without the expertise in research 
of Dr. Sarita Davis, who led me through it, chapter by chapter, and I thank her very much 
for all of her support and knowledge. I would like to thank my principal, Telana Hicks 
and my practicum supervisor, Dr. Chandra Hall, for their support and help. I thank my 
children, Nicholas and Eric Whitaker, and my grandson, Nicholas Whitaker, Jr. for their 
love and support. Words cannot express my love and appreciation for my husband, 
Jimmie Neal for his mental, emotional, financial, continuous encouragement, and never- 
ending love and support throughout my endeavor. In loving memories of my mother, 
Vera Mae Henderson, and my late grandmother, Vera Williams; thanks for instilling in 
me that I determine my own destination in life and the sky is the limit as long as I put 
God first in my life. Even though neither of you are physically here, I can feel you 
spiritually here and I always have you in my heart. 
Finally, I would like to give God all the praise and glory for being the head of my 
life and blessing me by allowing all these people to be a part of my life. For without God 
and the support of these people, I could not have made any accomplishments in life. All 
of you, and your support, are truly an excellent example of “Love is What Love Does.” 
With Love, 
Karen Denise Henderson-Neal 
ii 
TABLE OF CONTENTS 
PAGE 
ACKNOWLEDGEMENTS ii 
LIST OF FIGURES v 
LIST OF TABLES vi 
CHAPTER 
L. INTRODUCTION 1 
Purpose of the Study  
Background of the Problem 2 
Statement of the Problem 4 
Significance of the Study 6 
Summary  
II. REVIEW OF THE LITERATURE 7 
History of Truancy  
Group Intervention to Increase Attendance 8 
Incentives and Sanctions 11 
Mandated Interventions 3 
Parental Involvement Interventions 17 
Strengths and Weaknesses of the Literature 21 
The Afrocentric Perspective 2  
Proposed Study 25 
Conceptual Framework  
Hypotheses 8 
Summary  






Procedures 3  
Statistical Analysis 3 
Summary  
iii 
TABLE OF CONTENTS 
(continued) 
IV. PRESENTATION OF FINDINGS 34 
Interpretation of Findings 34 
Summary 36 
V. CONCLUSIONS 7 
Suggested Research for Future Practice 38 
Summary 38 
VI. IMPLICATIONS FOR SOCIAL WORK PRACTICE 40 
APPENDICES 45 
A IRB Approval Letter 46 
B. Informed Consent Form 7 
C. Demographic Survey 8 
D. Visitor Sign In Sheet 52 
E. Item Level Analysis 3 
REFERENCES 54 
IV 
LIST OF FIGURES 
FIGURE PAGE 
1. An African Centered Research Agenda for truancy intervention through 
parental involvement 24 
2. Diagrammatic representation of Weber’s empowerment theory applied to 
this study 7 
3. Relationship between parental involvement and the correlation coefficient 
of attendance and truancy 35 
LIST OF TABLES 
TABLE PAGE 




Truancy is a major problem in the United States that can have negative effects on 
the future of young people. Truancy can be a precursor to school drop-out rates, 
delinquent and criminal activity and place students at higher risk of involvement in 
drugs, alcohol, or violence (Baker, Sigmon, & Nugent, 2001; Dimock & Reimer, 2005; 
Garry, 1996; Lan & Lanthier, 2003). This chapter will explain the need and purpose of 
implementing intervention programs that include parental involvement to decrease 
truancy and increase attendance. In addition, the chapter will provide the background of 
the study to be evaluated. 
The statement of the problem was delineated through discussion regarding the 
need to reduce truancy in order to increase attendance. The significance of this study is 
discussed with attention on the need for parental involvement incorporated through 
intervention programs to improve attendance. Finally, this chapter will conclude with a 
summary overview of the remaining chapters. 
Purpose of the Study 
This study surveys the perceptions of parents and children on the relationship 
between parental involvement on attendance and truancy. According to the Fulton 
County Schools’ School Administrative Student Information (SASI) Report (2006), 
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attendance is defined as children regularly attending school in order to learn. When this 
occurs, student do well academically, and acquire the skills needed to excel in their 
futures. To that end, the state of Georgia has a compulsory attendance law that governs 
school attendance. As a result of this law, Fulton County Schools’ SASI Report (2006) 
defines truancy as more than five days of unexcused absences during the calendar school 
year. Therefore, attendance and truancy have been interchanged throughout the 
document. 
Family involvement is absolutely vital in attendance intervention programs 
(Epstein & Sheldon, 2002; Walls, 2003; Gullatt & Lemoine, 1997). During the last 
several decades, the benefits of parents’ and other family members’ involvement in 
children’s education have been well documented. Although it isn’t the only factor in 
improving student learning, 30 years of research has consistently linked family 
involvement to higher student achievement, better attitudes toward school, lower dropout 
rates, increased attendance, and many other positive outcomes for students, families, and 
schools (Bowie, 2001; Cowen, 1997; Finnegan, Puzzanchera, Stahl, Synder & Tierney, 
2003; Henderson & Mapp, 2002; McGiboney, 2001; National Center for Education 
Statistics, 2004; Williams, 1996). Therefore, a viable way to increase attendance is 
through the use of intervention programs that incorporate parental involvement. 
Background of the Problem 
According to Fulton County Schools’ SASI Report (2006), 24 out of 31 
elementary and middle schools in south Fulton County did not meet Adequate Yearly 
Process (AYP) due to the excessive absences. Adequate Yearly Progress (AYP) is the 
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minimum level of improvement that states, school districts, and schools must achieve 
each year (Georgia Department of Education, 2005). 
According to Kids Count (2004), Georgia has 16 counties ranked among the 
worst 50 counties in the United States for the percentage of teens who are high school 
dropouts due to truancy, including Fulton County. Kids Count also states that one in four 
Georgia high school students do not graduate because of excessive absences; and in the 
United States, a student drops out of school every nine seconds due to truancy. 
According to Fulton County Schools’ SASI Report (2006), C.H. Gullatt Elementary 
School in Union City, Georgia had more than 9,030 excused and unexcused absences for 
the 2005-2006 school year. 
As a result, school social workers are being faced with a problem of student 
attendance to meet the goals of the Adequate Yearly Process (AYP). Georgia 
Department of Education (2005) defines the requirements for AYP as the school system 
and the state meeting annual performance goals for reading and math on state 
assessments for each student. Georgia Department of Education (2005) also states that, 
“In order to meet Adequate Yearly Process (AYP) the student must not be absent because 
the more absenteeism, the less learned” (p. 83). 
Absenteeism is defined as a period of not attending school; it can be influenced 
by lack of community support, an unsupportive school environment, disorderly family 
life, inclement weather, transportation problems, personal deficits, and poor health 
(Teasley, 2004). Teasley also states, “On any day, thousands of youths are absent from 
school, and many are classified as truant” (p. 117). Epstein and Shelton (2002) stated, 
“truancy is more prevalent in schools that have inconsistent enforcement of truancy 
policy, poor interaction between parents and school personnel, and low sensitivity to 
diversity issues” ( p. 311). 
House Bill 1190 was passed to help schools meet their AYP. House Bill 1190 
(Education flexibility and accountability; school discipline bill) states that after five 
unexcused absences, the parent must receive a written warning explaining the laws about 
truancy law and excessive absences. Each day after the written warning constitutes a 
violation of compulsory attendance requirements. The bill requires all school systems to 
establish a student attendance protocol committee (Robinson, 2004). 
In Fulton County, the protocol committee consists of the teacher and the school 
social worker. If absences are still occurring after the initial warning, the school social 
worker can write up a juvenile court form for educational neglect due to truancy. If this 
takes place, the parent or guardian will have to go to court. Ultimately, under House Bill 
1190, the parent or guardian can be subjected to one or more of the following penalties at 
the discretion of the court: a fine not less than $25.00 and not greater than $100.00, 
imprisonment not to exceed 30 days, or community service (Robinson, 2004). 
Statement of the Problem 
Students who are at risk of dropping out of school can be identified 
retrospectively as early as third grade on the basis of attendance patterns, academic 
performance, and behavior (Christenson, Lehr, & Sinclair, 2004). Nonattendance has 
potential negative consequences for students, families, schools, and society. Students 
who are chronically absent from school (i.e., Nonattenders) generally fall behind their 
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peers in academic achievement and the development of social competence (Christenson, 
Lehr, & Sinclair, 2004). 
It should be noted that budgets for most school districts are based on average 
daily attendance rates, so high absenteeism can result in loss of school funds. Long-term 
implications of nonattendance are associated with a lack of preparation to enter the 
workforce and higher rates of unemployment, poverty and involvement in the juvenile 
and adult criminal justice systems (Ford & Sutphen, 1996; United States Department of 
Labor, 2003). Truancy has been linked to daytime burglary and vandalism, and many 
law enforcement officials consider it to be the most powerful predictor of juvenile 
delinquent behavior (Morrissey, 1997; Farrington & Loeber, 2000; Siegel, 2000). For 
educators, truancy is a warning sign that a young person is giving up on his or her future 
as research proves that students who become chronically truant eventually drop out of 
school ( Morrissey, 1997; National Center for Education Statistics, 2004). 
The problem of student absenteeism is national in scope. In Miami, more than 71 
percent of 13 to 16 year olds prosecuted for criminal violations had been truant. In 
Minneapolis, daytime crime dropped 68 percent after police began citing truant students. 
In San Diego, 44 percent of violent juvenile crimes occur between 8:30 a.m. and 1:30 
p.m. (Morrissey, 1997). Therefore, to combat truancy, a collaborative effort between the 
school, parents, law enforcement officials, and community members are needed. Also, 
for successful intervention awareness, change in perspectives, early intervention, 
cooperation and involvement are needed (Harte, 1995). 
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Significance of the Study 
This study is significant in that it examines the correlation between parental 
involvement intervention programs and attendance. Furthermore, this study explores 
how school social workers can incorporate parental involvement strategies to improve 
attendance and reduce truancy. According to research, interventions that start in 
elementary school are more effective in increasing attendance than starting in middle 
school or high school (Holbert & Stark, 2002). Also, working to help a child establish a 
positive relationship with the school system early on would be more feasible than 
working to rectify a negative relationship when the child becomes an adolescent (Ford & 
Sutphen, 1996). Most important, this study can inform school officials on methods for 
examining and appraising parental involvement on attendance. 
Summary 
Intervention programs are needed to implement parental involvement as early as 
kindergarten to deter truancy later in life. A review of empirical and conceptual literature 
is discussed in Chapter II. The methodology used in conducting this study is explained in 
Chapter III. The findings are detailed in Chapter IV, followed by a discussion of the 
results as they relate to the body of literature in Chapter V. Finally, Chapter VI 
highlights the implications of this study as they impact social work practice. 
CHAPTER n 
REVIEW OF THE LITERATURE 
This chapter presents an extensive review of the literature that serves to inform 
the evaluation of the need for intervention programs to increase parental involvement to 
improve students’ attendance and decrease truancy. This literature was presented 
through the use of empirical studies, and a wide range of short and long-term effects of 
intervention programs. This review of the literature focuses on several related topics, 
including: The history of truancy in the United States, group intervention to increase 
attendance, incentives and sanctions, mandated interventions and parental involvement 
strategies. These themes are explored in order to provide the reader with a detailed 
background of the problem of attendance and truancy. The strengths and limitations of 
the existing literature are also discussed. Finally, this chapter concludes with a 
discussion on how the Empowerment Theory and Affocentric perspective are applied in 
this study. 
History of Truancy 
The history of truancy goes back more than a hundred years when school 
attendance was first made compulsory. In 2000, Evans found that truancy dated back to 
the 19th century. In 1884, only 16.4 percent of the population was enrolled in school and 
of those only 65.6 percent in every hundred attended school on a daily basis. In addition, 
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Evans found that the parents did not participate in their children’s education because they 
did not think that attending school was important during harvest time. This was 
particularly true for poor people, who depended on the family income in order for the 
household to survive. 
According to the United States Department of Labor (2003), compulsory 
education was strongly influenced by labor unions trying to keep children from working. 
This brought about the legal case of Prince versus Massachusetts in 1944. In this case, 
the Supreme Court decided that the state had the right to uphold child labor laws, such as 
the Fair Labor Standards Act (FLSA) which states that “the minimum age for 
employment is 14 years old and students can only work a maximum of three hours a day, 
and this age group is prohibited from working before 7:00 a.m. and after 7:00 p.m., 
except during the summer when school is not in session, they may work until 9:00 p.m. 
(United States Department of Labor, 2003). The Supreme Court also decided that 
parents’ authority could not preempt that of the state and the children had to attend 
school whether their parents supported education or not. 
Group Intervention to Increase Attendance 
Several group interventions have been used in reducing truancy, including 
mentoring, tutoring, parent meetings, etc. In 1997, Reglin studied habitually truant 
students’ (N=2670) attendance by assigning them to mentors. The students were selected 
using the school district’s truancy policy. The students were assigned to the mentors for 
thirty minutes a day for one year. Data was collected from teachers, mentors, and 
students using field-tested interview and survey questions. The study found that 80 
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percent of the students had a 30 percent increase in school attendance after participating 
in the program and 51 percent of the student’s grades increased in math. 
Thompson (1991) conducted a study to improve students’ attendance through the 
use of peer mentors. The study consisted of ninth grade students (N=18) with chronic 
absenteeism. Mentors met assigned students for lunch and talked with them on the 
telephone for the 3-month implementation period to improve attendance through support 
and encouragement. Data were collected from data logs, grades and attendance records. 
The researchers concluded that 12 of the 18 targeted ninth graders’ attendance increased 
by at least 90% and their grades by at least one letter grade. 
Hargrove (2005) conducted a study where telephone intervention was used in 
reducing absences. A freshman English class (N=345) at a southern university was 
divided into an experimental and a control group. Students in the intervention group who 
obtained more absences than allotted by class professors received telephone intervention, 
whereas, students with excessive absences in the control group did not receive telephone 
intervention. The results revealed that students in the intervention groups had 
significantly fewer absences and higher grades (p< .01) than students in the control 
groups during both semesters of the study. 
Baker (2000) conducted a study using groups to reduce elementary school 
absenteeism. Staff members identified students (N=40) as attendance concerns that had 
excessive absences. Both experimental and control groups were formed to reduce 
absenteeism. The experimental group met weekly on Monday mornings for a four-month 
period for 20 to 25 minutes. Group members reported their attendance by marking a 
check by their names each day. The findings were that the experimental group was 
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successful in accomplishing the goals by improving the attendance (63%), improving 
their attitudes toward school and learning. The control group did not show any 
improvement. 
Christenson, Lehr, and Sinclair (2004) conducted a replication study of the Check 
and Connect Model addressing student engagement and truancy prevention. Check and 
Connect is a model designed to promote student engagement, and support regular 
attendance. The students (N=147) targeted for Check and Connect were typically absent 
or tardy to school 12% or more of the time based on enrollment during the previous 
school year. Students in the study were age five to 10 years of age. The intervention 
(individual and group counseling) was implemented for a two-year period. Data were 
collected through School Staff Feedback Surveys administered annually each spring to 
teachers and resource staff. Attendance was established for each student using 
attendance data collected for each year. Attendance data were collected every month for 
two years. The study concluded that the rate of tardiness declined about 86% (the 
equivalent of 0-1 day tardy per month) among the students that were engaged in the 
program. A significant decline in absences also occurred from 83% to 28%. 
LaGoy (1987) conducted a study improving student attendance and achievement 
through intervention of a student support and home-school liaison committee. The study 
targeted elementary students (N=69) and secondary school students (N=78). The 
objective of the study was to improve attendance through warm and caring relationships 
with teachers, students and their parents. Teachers and administers maintained a warm 
and caring relationship with the student and the student’s parents. Teachers and 
administrators maintained close contact with students in school and made home 
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visitations to establish rapport with parents. The intervention was implemented for two 
years. Data for attendance was collected by attendance records during the intervention 
period of 1985-1987 and compared to attendance data from 1983-1984. The findings 
revealed that a significant number of students (78%) did improve attendance and 
academic achievement as projected. 
In a comparison of group truancy rates, the Coca-Cola Valued Youth Program 
used cross age mentoring (training older achieving students to work to empower younger 
students who had attendance problems) to reduce truancy rates and improve academic 
performance. The findings were truancy rates for students who participated in the 
program was 1 percent, whereas the comparison group rate was 12 percent (McNeal, 
1999). 
Incentives and Sanctions 
Incentives and sanctions have been used to deter truancy; such incentives and 
sanctions include driver’s license, monetary, and other prizes. Kohn (2004) evaluated a 
study improving student attendance by revoking their licenses. The study targeted 
students (N=5631) age 16 and 17 years old who violated state truancy laws by missing 
seven or more classes without an approved excuse from getting their licenses. The 
education officials worked with police and social service agencies to get students back 
into school. The incentive was to get their driver’s licenses. The findings revealed the 
program has helped decrease the truancy rate from 73 percent in 1995 to 58 percent. 
Brooks (2001) conducted an experimental study that employed the use of 
contingency management as a technique for reducing truancy. The study targeted 40 
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students in grades nine through 12 who had nine or more days of verified truancy during 
the first eight weeks of school. Baseline consisted of an eight-week period with thirty- 
seven required days of attendance. Data were accumulated during baseline without the 
knowledge of the experimental or control group. Regular school attendance procedures 
were continued throughout this period in an effort to reduce truancy. These procedures 
included parent contacts, home calls, suspension from school, and contacts with 
probation officers and filing of truancy petitions with the district attorney. Data were 
recorded as to the frequency of days truant for each subject. A cumulative record of days 
truant for each subject and each of the groups was also maintained. During intervention 
the control group continued to receive the traditional treatment for truancy. The 
following procedures were used with the experimental group: 
During the week prior to intervention a group meeting was held with the 
experimental group. Each subject was paid fifty cents for attending the meeting. 
Attendance was 100%. The meeting consisted of a discussion of some basic principles of 
behavior modification, an explanation of the experimental design and a review of the 
contingency contract. Each subject was scheduled for a ten-minute conference during 
which the contract was discussed and signed. 
During the eight-week project the students were rewarded for attending class. For 
each signature they received on the green card they were given a ticket for the drawing to 
be held at the end of three weeks. They could earn bonus tickets for every five days of 
class they attended. Thus, students could earn up to a total of at least 120 chances to win 
the prizes. 
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The prizes consisted of ten dollars for first prize, five dollars for second prize, 
three dollars for third prize, and one dollar for fourth through tenth prize. These were the 
prizes for the first three weeks. The reward procedures for weeks four through eight 
were the same as weeks one through three. The prizes for weeks four through eight were 
four tickets to drive-in movie for first prize, two tickets to cinema theatre for second 
prize, two albums for third prize, one album for fourth prize and a $2.00 gift certificate 
for fifth through tenth prize. Six thirty-minute meetings were held with the experimental 
group. 
The findings for the study during the intervention revealed days truant were 29.3 
for the control group and 7.1 for the experimental group. Therefore the conclusion was 
drawn that the rate of truancy was decreased by controlling environmental contingencies 
points and the fact that school officials could save time and effort by dealing with the 
individual’s truant behavior and attempting to include home and environmental 
involvement. 
Mandated Interventions 
Several family involvement programs have been implemented for truancy through 
mandated intervention, including alternative school programs, school and youth projects, 
and court sanctions. Aeby, Carpenter-Aeby, and Thyer (1996) conducted a study 
comparing outcomes of an Alternative School Program offered with and without 
intensive family involvement. The study involved two cohorts of students (N=95 control 
group, N=120 experimental group) referred to an Alternative School Program for 
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chronically absences. Individual and family counseling for three hours per family up to a 
maximum of twenty-eight hours per family was implemented. 
Meetings were held with principals from host schools and family members (two 
meetings per week for one month). Parents had to attend meetings. Comparing each 
student’s percentage of days attended for the academic term assessed attendance. 
Academic achievement was assessed by comparing each student’s grade point average 
(GPA) for their most recently completed academic term earned in their home school with 
their GPA for entire completed academic term at the Alternative School. Intake 
interviews and intervention programs assessed parental involvement. The finding 
following the completion of the Alternative School Program and upon their return to the 
home school, was that ' 1.7% of the experimental group students and 10.5% of the control 
group students had dropped out of school. There was a statistically significant (p<.05) 
difference favoring the provision of intensive family involvement in the Alternative 
School Program. 
Finnegan, Harris, and Jones (2002) conducted a study aimed at improving school 
attendance through parental involvement. The study was the School Attendance 
Demonstration Project (SADP). The sample was 16 to 18 year olds (N=4849 
experimental and N=2398 control group) receiving public assistance. The experimental 
group students attending school less than 80% of the time received a notice to attend an 
orientation for services. Students who continued to attend school less than 80%, did not 
attend the orientation, and could not show good cause for attendance were sanctioned. 
Teens were assessed at the time of orientation and assigned a case manager. 
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The service approach was family centered and used individual and group 
interventions. Participants were required to attend school full-time and parents to attend 
intervention programs as a condition of Temporary Assistance for Needy Families 
(TANF) eligibility. Participants’ daily school attendance patterns were followed for 19 
months. Data (attendance data and graduation data) was collected from the San Diego 
Unified School District and from the San Diego County Department of Social Services 
(income maintenance data such as benefit amounts, sanctions, and basic demographics). 
The findings were that attendance rates increased for participants who were sanctioned to 
attended the mandated orientation meeting from 2 percent to 8 percent higher a year later 
and graduation rate increased 57.5 percent. 
Manos (1988) conducted a study on preventive intervention in delinquency. The 
study was called Youth Development Project. The study consisted of youth-at-risk 
(N=372 control group and N=236 experimental group) in sixth to eighth grade. The 
experimental group received individual and group counseling. Parents had to participate 
in the program in order to keep children in school. Data was collected from 1984 until 
1987. The data was analyzed using the Teacher-Child Rating Scale and Child Behavior 
Checklist for behavior. Attendance was checked by data collected from school 
attendance clerk and the parent involvement was checked by each time they signed in for 
counseling. The findings were that the absenteeism of the experimental group was 60% 
lower than the control group, and tardiness decreased over time. Disciplinary referrals 
were 36% lower in the experimental group than the control group. Students and parents 
reported that the program had an impact at home and other relationships outside of 
school. 
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DeSue (1991) conducted a study on improving the school attendance of high-risk 
students who were under court sanction to attend school. The study consisted of students 
(N=8) 15 and over who were ordered to participate in a school attendance program. The 
program was a 10-week program that provided the opportunity for coordinated services 
to the targeted youth, and educational and supportive counseling and home visits with 
parents. Data was collected by recorded home visits, counselors’ assessments, and 
attendance records. The findings were 50% of the students actively attended school and 
parents were more involved in their education after completion of the program. 
Sadowski and Sheverbush (1994) conducted a study to develop a united effort to 
deal with children at risk of being chronically truant and eventually dropping out. The 
study consisted of families (N=29) who had children in ninth through twelfth grade who 
were identified as being truant. These students were placed in the program by the courts. 
The children and parents had to sign a diversion agreement. Master-level therapists 
conducted family therapy. Children and families attended individual and group therapy 
for 3 months. Data was collected from therapists’ notes and school attendance records. 
The conclusion showed that 83% of the children who were defined as truant returned to 
school and attendance improved significantly and that parental involvement increases 
attendance. 
The impact of a Family Outreach program was studied (Wilson, 1993). The 
program was implemented at sixteen schools in Tulsa County, Oklahoma to decrease 
truancy. Truant officers were used to investigate unexcused absences. Three years after 
the program was implemented, 600 cases were prosecuted, resulting in 300 convictions in 
which parents were fined and mandated to attend group sessions with their children, 
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designed to focus on strategies to decrease truancy. The findings showed that the 
children whose parents participated in the mandated sessions had a seventy percent 
increase in attendance and a ninety percent reduction in dropout rate. 
Parental Involvement Interventions 
Parental involvement has been implemented through several different 
intervention programs. In 1999, Dekalb studied 20 students in 9th and 10th grades, who 
were identified as having chronic absenteeism (defined as 20 or more absences per 
semester). A project called Project CAUSE (Community Alliance for Urban Student 
Empowerment) was implemented to increase attendance. The project was implemented 
for two semesters. The intervention that was implemented consisted of conducting 
weekly rap sessions with students, parents and project coordinator, developing 
relationships between student, parent, and teacher, facilitating roundtable discussions, 
and increasing a sense of the importance of school to students and parents. The findings 
showed that after the parental involvement, the students’ attendance increased eighty- 
five percent and grades increased by at least one letter grade. 
Ford and Sutphen (1996) conducted a study on early intervention to improve 
attendance in an elementary school. The program was designed for students in the first 
through third grades who had missed at least 20 days of school in the previous year 
(1993-1994). Twenty-five students in the first through third grades met the criterion. A 
letter was sent to the parents of the elementary school students stating the school’s 
mission to encourage perfect attendance (defined as missing zero days and being late no 
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more than twice) among the student body and the school’s policy on absences and 
lateness. 
Strategies for reducing absenteeism included increasing communication with 
parents or guardians in the students’ lives and encouraging their involvement in the 
students’ educational experience; and helping parents identify and deal with problems 
that may be contributing to the students’ low attendance, either through direct 
intervention or by linking them to assessment and support services. Home visits and 
telephoning the parents to encourage them to become more attentive to and involved in 
their children’ school activities and responsibilities were included in the intervention. 
Interventions to help parents establish evening and morning school preparation routines. 
Transportation for parents to visit the school was arranged. The findings showed that the 
students’ attendance increased from 64.8 percent in 1993-1994 to 95.4 percent in 1995- 
1996 due to parental involvement. 
Kennedy (1995) conducted a study on an integrated community approach to 
truancy. This program combines efforts of parents, schools and community agencies to 
reduce truancy. The program was initiated at an inner-city public school with 
approximately 450 sixth through eighth grade students. The targeted population was 
students with absences of 20 or more days; 25 percent (approximately 100 students) of 
the total student body. The intervention used in this program was referral to benefit 
programs and other community resources, intensive intervention services, home based 
services including home management. The results of this program were that over 66 
percent of the students attendance increased to less than three absences as a result of 
parental and community involvement. 
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Johnson (1995) conducted a study on implementing parent centers to reduce 
truancy. At a high school, parents participated in the Dreams and Plans Program 
designed to reduce truancy and dropout problems. The program was implemented in four 
of twenty-eight schools in the district. The four schools implemented places in the 
schools for parents, students and administration to meet to have roundtable discussions, 
get information about school activities, volunteer to assist in classrooms, find referrals to 
social service agencies, confer with teachers, and even take courses themselves. The 
study was implemented for three years. After the three years the children of the 10 
parents with the greatest degree of participation in the program, attendance increased 98 
percent, standardized tests scores went from below average to well above average, and a 
significant increase in academic achievement. The result showed that when school and 
parent relationships are strengthened, children’s attendance, test scores, and academic 
achievement increase. 
Kleine (2000) conducted a study on chronic absenteeism being a community 
issue. The Chronic Absenteeism Pilot (CAP) Project is a community project that 
engaged in interagency efforts to provide coordinated, integrated, and student-centered 
services to chronically absent youth and their parents. Sixty-three students and their 
parents were included in the project. The chronically absent (20 days or more) students 
were identified by the school system for CAP. CAP worked closely with the students, 
parents, and school to reduce truancy. CAP implemented strategies to get parents 
involvement in their children’s schools. The project included group counseling, 
community resources, parent-school liaisons, and transportation. The project was tested 
for one year. The findings were that eighty-two percent of the sample population 
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attendance increased by ninety percent or more and grade point averages increased from 
averages of 1.5 (on a 4.0 scale) to 2.5 (on a 4.0 scale). The results showed that parental 
involvement increased attendance and academic performance. 
Betancourt (2001) conducted a study on a intervention program to improve 
attendance among kindergarten through fifth grade using multi-intervention program. An 
elementary school’s special services team implemented a 10-week practicum intervention 
designed to improve the school attendance of 107 kindergarten through fifth grade 
students who were chronically absent. The objectives of the intervention were to 
increase attendance, increase parents’ contact with school personnel, and improve 
truants’ attitudes toward self and school. Each targeted student met weekly with the 
special services team to chart his or her attendance. Each targeted student and their 
parent met weekly with the special service team in a group meeting that explored 
such topics as decision making, self-esteem, motivation, values, effective 
communication, stress management, assertiveness training, and absenteeism versus 
attendance. Attempts were made to improve parents’ attitude toward school and 
increase their awareness of their ability to influence their child’s success at school. 
The findings were that seventy-two percent of the students whose parents completed the 
program, attendance increased approximately ninety-two percent and academic 
achievement increased about sixty-two percent. The results showed that parental 
involvement increases attendance and academic achievement. 
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Strengths and Weaknesses of the Literature 
The literature documents that parental involvement is a key factor in the increase 
of attendance and the decrease of truancy (Betancourt, 2001; Dekalb, 1999; Harte, 1995; 
Holbert, Stark, & Wilson, 1993). Research has demonstrated that involving parents in 
the process of educating their children provides substantial advantages, the more parents 
are involved, the more children benefit. However, most of the literature seeks to explain 
how parental involvement correlates with parents’ socioeconomic, cultural and racial 
background (Philipsen, 2000). There are gaps in the literature because I could not find 
any evidence of research that shows intervention programs that implement parental 
involvement before attendance and truancy becomes a problem. The strengths of the 
literature are that most of the literature concludes that intervention programs can deter 
absenteeism and truancy. 
The Afrocentric Perspective 
From an Afrocentric perspective, the major sources of human problems in the 
United States are oppression and alienation. Oppression is defined as a systematic and 
deliberate strategy to suppress the power and potentiality of people by legitimizing and 
institutionalizing inhumanistic and person-delimiting values such as materialism, 
fragmentation, individualism, and inordinate competition. In this social context, values 
such as spirituality, collectivity, mutual aid, and cooperation are de-emphasized and 
underdeveloped (O’Daniel, 2003; Schiele, 1996). Therefore, in this alienation, an 
individual’s worth and sense of self-become fragile and diminished, because the 
emphasis on materialism fosters a belief that human worth is equivalent to wealth, 
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possessions, education, and so forth. Schiele (1996) concludes that this orientation leads 
to the prevention of people viewing themselves as intimately connected to all people and 
world elements. 
Therefore, the attendance and truancy laws in which the Congress passes, due to 
the fact that this ethnic group is one of the leading groups in truancy and absenteeism, 
affect African-American parents and students more. Walls (2003) states, “Truancy data 
collected by the juvenile court system revealed that African-American and Latino- 
American students consistently have the highest truancy and dropout rates” (p. 113). 
According to Siegel (2000), “Only 42.6% of all African-American students at the middle 
school level in the Northern District of California attend 91-100% of their classes 
compared to Korean Americans (85.7%), Caucasian Americans (90%), Japanese 
Americans (94.1%), and Latinos (55.1%). At the high school level 9.1% of African- 
American students attend 91-100% of their classes compared to Caucasian Americans 
(31.5%), Japanese Americans (16.7%), and Latinos (13.5%)” (p. 10). 
Additionally, Walls (2003) states, “The relationship between income and truancy 
is generally a key factor in truancy. Generally, students from lower income families have 
higher rates of truancy” (p. 116). Bowie (2001) states, “Approximately three million 
people live in public housing projects nationwide. Almost 70% are African Americans 
and 76% of the families in public housing have female heads of household with no 
spouse present. Almost 75% of public housing residents have annual household incomes 
of less than $10,000 and 23% have incomes less than $5,000" (p. 68). 
According to the literature, the Afrocentric perspective should be incorporated 
into this study because it is dealing with an oppressed and alienated group of people. 
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Therefore, Affocentricity’s most significant contribution to social work is its application 
of traditional African philosophical concepts as a foundation for a new social work 
practice. By viewing research differently, the Afrocentric paradigm provides methods 
African people can use for making sense of their everyday experience. It takes the 
indigenous African’s point-of-view. This means that the method differs markedly in 
reflexive sensitivity to its data and the manner it analytically explores the data. 
The following questions will represent the issues salient to the Afrocentric 
research agenda: 
1. The degree to which accessible and affordable housing impact truancy. 
2. The degree to which students/parents feel oppressed. 








The proposed evaluation examined the extent to which intervention programs are 
needed to incorporate parental involvement to increase attendance. The primary 
evaluation question will be “Does parental involvement need to be implemented in order 
to decrease truancy?” The progress of parental involvement was reflected by students’ 
increased attendance through parental involvement. Parental involvement in this study 
was implemented only at the school site. 
Conceptual Framework 
The theory upon which the conceptual framework for this study is based on is 
Weber’s Empowerment Theory. Max Weber was the founder of Empowerment Theory 
in the 1900’s. Weber was best known as one of the leading scholars and founders of 
modem sociology. He believed that one of the most distinguishing characteristics of a 
society is their change or shift in motivation that is caused by structural or historical 
forces (Chess, Dale, & Smith, 2006). 
Powerlessness is a belief that a person cannot meet the expectations of others and 
cannot determine the occurrence of outcomes. Students who experience powerlessness 
manifest alienation from the classroom, helplessness to meet educational expectations, 
high-rates of truancy, and hopelessness about their future. Empowerment is a multilevel 
construct that involves people assuming control and mastery over their lives toward a 
sense of purpose. Therefore, school social workers should work daily with empowerment 
strategies that can be applied to the interactive development and change at the individual, 
family, and community levels to help reduce absenteeism (Kurtz, 1997). 
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Empowerment theory suggests that changes in beliefs and attitudes contribute to 
the participation of individuals in social change and assumes that individuals will work 
for collective good if they develop a sense of critical consciousness (Chess, Dale, Norlin, 
and Smith, 2006). Also, it is a social-action process through which people gain greater 
control, efficacy, and social justice by sharing power and decision making, experiencing 
meaning and self-determination (Chess, et al., 2006). 
Therefore, Epstein and Sheldon (2002) suggested three strategies that schools 
should use to improve student attendance and reduce chronic absenteeism: First, take a 
comprehensive approach to attendance with strategies that empower students, families, 
and the community. Secondly, use more positive empowerment strategies than negative 
or punishing strategies. Third, sustain a focus on improving attendance overtime. 
Therefore, school social workers need to incorporate intervention programs to increase 
attendance and decrease truancy that are focused on empowering the students, families, 
and the community. 
The following questions represent the issues salient to the empowerment theory: 
1. The degree to which the parents are given the opportunity to attend 
programs at the school. 
2. The degree to which the school with information and other resources 
contacts the parents. 
The degree to which the parents have supportive workshops at the school. 3. 
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Using the conceptual framework of empowerment theory, it is expected that the 
parents will get more involved by volunteering and the students’ attendance will increase 
and truancy decrease. Figure 2 shows a pictorial illustration of empowerment theory 
combining structural and psychological empowerment and the final result of positive 
behavior and attitude structural and psychological empowerment and the final result of 
positive behavior and attitude. 




Null Hypothesis: Parental involvement has no effect on student’s attendance. 
Alternative Hypothesis: Parental involvement increases attendance and decreases 
truancy. 
Summary 
A thorough literature review and adequate conceptual framework are beneficial to 
this study. The literature informs the fact that intervention programs are needed to 
implement parental involvement at the earliest convenient time to decrease truancy. The 
empowerment theory utilizes the underlying principles that parental involvement is a 
working tool for decreasing truancy and increasing attendance. The methodology for 




This chapter delineates the methodologies used in conducting this study. The 
study was conducted at C.H. Gullatt Elementary School in Union City, Georgia, using 
the sample population of 565 students and their parents. The measure used in this study 
was a survey, which was given to the parents. Data for this study were collected October 
1 through November 30, 2006 by the use of the surveys and 2005-2006 attendance 
records. The statistical analysis used in this study is a parametric statistical test named 
Pearson r. 
Setting 
C.H. Gullatt Elementary School was built in 1976. The school is located in South 
Fulton County. The school has approximately 565 students in kindergarten through fifth 
grade. The school is staffed with 32 certified teachers, 14 paraprofessionals, a school 
counselor, a social worker, a technology specialist, data clerk, secretary, and a curriculum 
support teacher (CST). This site was selected because it provides the opportunity to ask 
and answer any questions that may be presented as well as clarify any concerns regarding 




The sample population consists of 107 parents of kindergarten through fifth 
grade. The study took place at CH Gullatt Elementary School located in Fulton County 
District. The community population consists of 63% African Americans, 25% 
Caucasian, 7% Hispanic, 4% American Indian, and 1% Asian (Fulton County Schools’ 
SASI Report, 2006). The socioeconomic status of the population is mostly under 
$20,000. The participates volunteered for this study. 
There are several external validity threats in this study. The sample population 
used in this study was small. Therefore, the findings can only be generalized to the 
population from which it was drawn and not other populations with similar problems. 
Demographics 
As evidence by Table 1 below, the majority of the sample was African-American 
females with an income of less than $20,000 a year. 
31 
Table 1. 
Demographic Table (n = 107) 
VARIABLE NUMBER PERCENTAGE 
GENDER 
male 8 7.5 
female 99 92.5 
ETHNICITY 
Hispanic 4 3.7 
African American/ 101 94.4 
Black 
Caucasian/White 2 1.9 
INCOME 
Less than $20,000 60 56.1 
a year 
$20,000 to 43 40.2 
$39,999 a year 
$40,000 to 4 3.7 
$59,999 a year 
Measure 
This study examined the correlation of parental involvement and school 
attendance. The data were collected through the use of surveys and attendance rosters. 
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Parental involvement was measured by the use of parent surveys. Questions 1 through 4 
measure the level of parental involvement on site (the school) in correlation to students’ 
attendance (Appendix C). Questions 5 through 12,16 and 17 measure the level of 
empowerment received by the parents from the school. Questions 13 through 16 measure 
the level in which the parents feel alienated by the school. A demographic information 
section that inquired about the parents’ gender, ethnicity, and income was used to 
measure the level that income has on truancy. Parental participation was measured using 
a nominal level of measurement. A reliable record of the parents’ participation can be 
checked by the school visitor’s sign-in sheet (Appendix D). Attendance records kept by 
the data clerk measured attendance. One threat to the construct validity is an improper 
attendance record. To ensure that this didn’t happen, the teacher verified the attendance 
after it had been collected. 
Design 
This study is a non-experimental study design in the format of a one-shot case 
study design. The design notation for this study is O. The O is equal to parental 
involvement. Internal validity threats that apply to this study are: (1) Selection: there is a 
selection bias because this may not be representative of the rest of the people in the 
community; (2) Mortality: there is a mortality threat because some parents may not 
return the surveys. There is nothing that can be done to reduce these threats because the 
surveys were conducted on a voluntary basis. The limitations to the study are that the 
definition and measurement of parental involvement in a study limited by questionnaire 
items may capture some parental involvement dimensions that may not be the most 
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relevant or important ones. Therefore, one must be cautious in generalizing the findings 
to parental involvement in general. 
Procedures 
Data were collected from October 1 through November 30, 2006 by the use of 
surveys and 2005-2006 attendance records. The surveys and an informed consent form 
(appendix B) were sent home by the students in a large manila envelope. The raw data 
were collected on Monday every week. Reminders were sent home by the students on 
Friday. The teachers collected the raw data on Mondays. After the raw data was 
collected it was reviewed and analyzed. 
Statistical Analysis 
This study seeks to assess whether or not intervention programs need to be 
implemented to increase parental involvement in order to reduce truancy and increase 
attendance. The data compiled on all 107 parents and students’ attendance was analyzed 
using the Statistical Packages for the Social Sciences (SPSS) and discussed to reveal 
sample characteristics. The Pearson’s r parametric statistical test was used to measure the 
relationship between the students’ attendance and parental involvement. 
Summary 
The major methodologies to be employed for this study of parental involvement 
and attendance were outlined under each component. Finally, the plan for statistical 
analysis translates the data into meaningful, quantitative results. The presentation of 
findings for this study is discussed in Chapter IV. 
CHAPTER IV 
PRESENTATION OF FINDINGS 
This chapter discusses the results, conceptual framework, and Afrocentric 
perspective of this study. The results of the statistical analysis are presented along with 
an interpretation of the findings. The results from this study show that the presence of 
parental involvement has a significant reduction in students’ absenteeism from school. 
Interpretation of Findings 
The data collected showed a significant correlation between parental involvement 
and students’ attendance. The data were statistically significant at the p<.01 level leading 
this research to reject the null hypothesis. The coefficient of determination (r2) indicates 
the proportion of the variation in one variable that can be accounted for or is related to 
the variation in values of the other variable. Eighty-three percent of the variation is 
related to the variations in parental involvement out of the classroom (field trips and 
Parent-Teacher Association Meetings), 84% of the variation in attendance is related to 
the variations in parental involvement in the classroom and 78% of the variation is 
related to the variation in parental involvement on truancy. Based on these results in this 
study, the researcher concludes that both In-Class parental involvement (.84) and Out¬ 
class parental involvement (.83) had an equal and significant influence on the students’ 
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attendance. Figure 3 below uses a bar chart to display the correlation coefficient of 
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Figure 3. Relationship between parental involvement and the correlation coefficient of 
attendance and truancy. 
To assess whether or not the conceptual framework of the Empowerment Theory 
is applicable to increased parental involvement, a Pearson’s r analyses was conducted. 
The findings indicate that the correlation is significant at the p<.01 level. The 
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Afrocentric perspective assessed the degree to which parents feel alienated from the 
school system. The Pearson’s r analyses was also significant at the p<.01 level. The data 
on all other items in this study can be found in the Item-Level Analysis (Appendix E). 
Finally, the reliability coefficient showed a strong correlation (.95) towards a 
perfect positive correlation (1.0). This suggests that the reliability of the results for this 
study are consistent and show a strong positive relationship between parental 
involvement and students’ attendance and truancy. 
Summary 
Based on the findings, it can be concluded that the presence of parental 
involvement significantly reduces absenteeism of students. Chapter V discusses the 
conclusions of this study as they relate to the existing body of literature. 
CHAPTER V 
CONCLUSIONS 
The chapter examines the outcomes of the study as they relate to the existing 
body of knowledge on parental involvement and truancy. The discussion highlights how 
the analyzed data supports the need for programs to get parents involved to reduce 
absenteeism. Kleine (2000) states that parental involvement is one of the most important 
influences in children’s lives. He also said that parental involvement emphasizes a 
proactive approach toward the child’s attendance. Similar to Kleine, the findings in this 
study support parental involvement’s significance to the students attendance. This 
finding is also supported by Betancourt (2001), whose research on students attendance 
showed that approximately ninety-two percent of the students attendance increased. In 
this study the correlation coefficient showed a significant (p<.01 level) need for 
intervention programs for parental involvement. 
Walls (2003), also found a significant relationship between parental involvement 
and the level of parental involvement had a relationship to the level of parents’ income. 
Even though the results showed that there was a strong correlation (.85) in the study, 
income cannot be interpreted as a factor in parental involvement because this sample was 
drawn from a population where the majority (56%) of participants’ income was less than 
$20,000. In addition, the literature stated that truancy had been linked to daytime crimes 
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committed by juveniles (Morrissey, 1997; Farrington & Loeber, 2000; Siegel, 2000). 
The analyzed data in this study showed a correlation (.70), but due to the fact that the 
sample was drawn from a small population (107 participates) it can not be generalized to 
all populations. 
Finally, Henderson and Mapp (2002) stated, when schools work together with 
families to support learning, children tend to succeed not just in school, but throughout 
life. Henderson and Mapp (2002) also stated the most accurate predictor of a students’ 
attendance in school is not income or social status, but the extent to which that students’ 
family is able to become involved in their children’s education at school and in the 
community. The results of the In-Class parental involvement (.84) and the Out-Class 
parental involvement (.83) supports the literature. 
Suggested Research for Future Practice 
The findings of this study can further inform future researchers of the effect of 
parental involvement on students’ attendance. Based on the findings this may be 
repeated with an emphasis on parental involvement and how it helps to increase students’ 
attendance. Research into parental involvement may create potential solutions that can 
be used to increase students attendance and decrease truancy. 
Summary 
Presented in this chapter was the conclusions based on the literature and the 
findings of this study. It also presented suggestions in which researchers can use to 
continue to do future research for intervention programs for parental involvement to 
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decrease absenteeism. Finally in Chapter VI are the implications for social work 
practice. 
CHAPTER VI 
IMPLICATIONS FOR SOCIAL WORK PRACTICE 
Attendance is a vital factor in the educational process. When a child fails to 
attend for more than a few days, efforts must be made to determine the causes. This may 
involve home visits, parental contacts, teacher consultation, community contacts, taking 
social histories, evaluating home environment, assessment of the child’s physical ability 
to attend school, assessment of the school program in regard to the absent child’s needs, 
referrals to other resources, etc. School social workers may also conduct workshops 
focusing on attendance problems or provide in-service training regarding early 
identification of patterns of nonattendance or programs for parents emphasizing the 
importance of attendance (Hancock, 2000). 
The results suggest that any recommendations for school social workers and 
policy makers should be context specific and concrete, taking the differences in degree 
and type of parental involvement, both within and among schools into account. Parent 
communities, for instance, are not monolithic even if parents are characterized by a 
similar socioeconomic and racial background. In order to foster and improve both 
quantity and quality of parental involvement as a given institution, school administrators 
and school social workers are encouraged to first assess the specific strengths and 
weaknesses, barriers and enablers of parental involvement at their school. This will help 
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the parents not feel alienated from the school. Therefore, the school social worker has a 
better chance to address attendance. Clearly, if school social workers are to successfully 
address low attendance, they must understand why the students don’t come to school. 
Therefore, school social workers should conduct student and parent focus groups, 
conduct surveys and meet with students and parents individually to find out what the 
issues are, both in the school culture and their personal lives. 
This study also suggests considering a differentiation between short-term and 
long-term goals to be achieved in order to improve parental involvement. 
Recommendations for the improvement of parental involvement have to be both short¬ 
term and long-term. Certain effective measures can be devised and implemented 
relatively easily and do not need to generate insurmountable organizational problems or 
financial burdens. Other measures, on the other hand, need to be carefully planned and 
will take financial resources, time, and fundamental restructuring in order to be 
successful. 
Short-term recommendations encompass such improvements as: providing a 
parent meeting space at school, introducing voice mail and other devices in order to 
facilitate school and parent involvement, scheduling events sensitively to parents’ 
schedules and needs, providing transportation to parents in order to enable them to attend 
events, etc. Long-term recommendations pertain, for instance, to strengthening the ties 
between the school, parent, and the community. This includes bringing the community 
into the schools as well as school social workers and administrators into the community 
(home visits, church visits, community centers, etc.). 
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As agents of change, social workers, particularly those engaged in school social 
work practice can use the finding of this study to engage in advocacy. School social 
workers can use the expert knowledge they have in understanding human system 
interactions to speak out and take an informed position on issues relating to student 
attendance and truancy. School social workers should also be compelled by these 
findings to advocate for implementation of intervention programs to increase parental 
involvement. 
Especially since, compulsory attendance laws place a requirement on the school 
to provide viable programs for all students. However, it is an oversimplification to say 
that children don’t attend school because they cannot find what they need in the school 
educational program, for there is a multiplicity of factors operating in truancy: 
sociocultural influences, the home situation and familial attitudes toward education, 
grade level achievement of other members of the family, socioeconomic forces, 
emotional and psychological factors, as well as factors in the school program and school 
environment (Hancock, 2000). School social workers can work preventively on the 
problem of attendance and truancy by looking analytically at the educational programs of 
the school and working toward changes. School social workers can work with other staff 
to formulate ways of early identification of potential attendance problems in their 
particular schools. 
According to Kurtz (1997), there are five dimensions that the school social 
worker can use for the parents to experience empowerment: 
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1. social action 
2. political awareness 
3. the right to say and the right to have say 
4. recognizing oneself and being recognized as competent 
5. the use of power 
Therefore, the school social worker should actively involves the parent in the 
helping process forging relationships of mutuality and facilitating a two way process that 
identifies options and choices. Furthermore, under the No Child Left Behind Act, a 
reauthorization of the Elementary and Secondary Education Act, students at all public 
schools are expected to meet state set standards of proficiency by the end of 2013-2014 
school year. The law requires steady academic progress for all students, including those 
in sub-categories such as minority-group members and English language learners. But 
Title I schools that repeatedly fail to make adequate yearly progress face consequences 
such as allowing students to transfer to better schools, this causes the schools to lose 
some of their funding. 
Therefore, the oppressed communities will suffer due to the fact that if the student 
transfers the parent must have transportation for the student. This is why school social 
workers should advocate for parental involvement programs in order to meet the 
recommendations of the No Child Left Behind Act. School social workers should also be 
compelled by these findings to advocate for the implementation of intervention programs 
for parental involvement in order to reduce absenteeism. Finally, this study serves as a 
catalyst to begin collaboration between school, parents, and community resources to 
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APPENDIX B 
Informed Consent Form 
October 1, 2006 until November 30, 2006, a research evaluation will be 
conducted on outcome measures related to parental involvement. Your participation is 
important to me and will help me assess the need for intervention programs to increase 
parental involvement to improve students’ attendance and decrease truancy. The 
information collected will only be used for my thesis for my Master of Social Work 
Degree. 
You will be one of 565 parents who are asked to participate in the research. As a 
participant, I will ask you to complete a survey, sign the consent form, complete a 
demographic survey, and give permission for your child’s attendance to be evaluated 
from the 2005-2006 school year. 
I will keep all of your answers and your child’s attendance confidential. Neither 
your name nor your child’s name will be included in any reports and none of your 
answers will be linked to you or your child in any way. The information that you give 
will be combined with information from everyone else participating in the study. 
You do not have to participate in the evaluation. Even if you agree to participate 
now, you may stop participating at anytime or refuse to answer any question. If you have 
any questions about the study you may call Karen Henderson at 770-969-3425 or 770- 
964-0649. 
By signing below, you confirm that this form has been explained to you and that 
you understand it. 
Please Check One: 
□ AGREE TO PARTICIPATE 







Please circle the answer that best relates to you. 
What is your gender? 
1. Male 
2. Female 
What is your ethnicity? 
1. American Indian 
2. Asian 
3. Hispanic 
4. African American or Black 
5. Caucasian or White 
What is your approximate annual income? 
1. Less than $20,000 a year 
2. $20,000 to $39,999 a year 
3. $40,000 to $59,999 a year 
4. $59,999 or higher a year 
PARENTAL INVOLVEMENT SURVEY 
Please check the box that applies to you for each question and return the survey to 
the school. 
Check box under ALWAYS = If it happens all the time 
Check box under SOMETIMES = If it happens once in a while 
Check box under NEVER = If it does not happen at all 












Do you volunteer in your child’s classroom at least four hours per month? 
Always Sometimes Never □ □ □ 
Do you attend at least one Parent-Teacher Association (PTA) meeting a month? 
Always Sometimes Never 
□ □ □ 
Do you attend at least two fieldtrips a year with your child’s class? 
Always Sometimes Never □ □ 
Do you volunteer at your child’s school at least two times a month? 
Always Sometimes Never 
Are you invited to your child’s school to volunteer? 
Always Sometimes Never □ □ 
Are you called or contacted regularly from the school about any programs at the 
school for parents? 
Always Sometimes Never □ □ □ 
Are you offered any parent workshops at the school? 




8. Are you contacted by telephone before you receive a letter for your child’s 
absences? 
Always Sometimes □ □ Never N/A □ 
9. Are you asked why your child was absent when you are contacted by letter for 
your child’s absences? 
Always Sometimes Never N/A □ □ □ □ 
10. If called are you asked why your child is absent? 
Always Sometimes Never □ □ □ 
11. Were you offered any parent workshops before you received a letter for your 
child’s absences? 
Always Sometimes Never N/A □ □ □ □ 
12. Did you attend any parent workshops at the beginning of school? 
Always Sometimes Never □ □ □ 
13. Is the school’s attendance policy explained to you at the beginning of school? 





Is the Georgia attendance law explained to you at the beginning of school? 
Always □ Sometimes □ Never □ 
15. Are the school’s goals to meet Adequate Yearly Process (AYP) explained to you 
at the beginning of school? 
Always □ Sometimes □ Never □ 
16. Does the school offer any resources on how to help you with your child? 
Always □ Sometimes □ Never □ 
17. Does the school provide linkages to other services you may need? 
Always □ Sometimes □ Never □ 
18. Do you think a child being absent causes them to commit crimes? 
Always Sometimes Never □ 
APPENDIX D 
Visitor Sign-In Sheet 





VARIABLE Mean Standard Deviation 
1. Do you volunteer in your child’s classroom at least 
four hours per month? .77 .82 
2. Do you attend at least one Parent-Teacher 
Association (PTA) meeting a month? .89 .84 
3. Do you attend at least two fieldtrips a year with 
your child’s class? .75 .85 
4. Do you volunteer at your child’s school at least two 
times a month? .84 .84 
5. Are you invited to your child’s school to volunteer? 
.90 .81 
6. Are you called or contacted regularly from the 
school about any programs at the school for parents? .57 .73 
7. Are you offered any parent workshops at the 
school? .46 .63 
8. Are you contacted by telephone before you receive 
a letter for your child’s absences? 2.16 1.30 
9. Are you asked why your child was absent when you 
are contacted by letter for your child’s absences? 2.14 1.32 
10. If called are you asked why your child is absent? 
2.12 1.34 
11. Were you offered any parent workshops before 
you received a letter for your child’s absences? 2.07 1.38 
12. Did you attend any parent workshops at the 
beginning of school? .32 .58 
13. Is the school’s attendance policy explained to you 
at the beginning of school? .60 .76 
14. Is the Georgia attendance law explained to you at 
the beginning of school? .37 .67 
15. Are the school’s goals to meet Adequate Yearly 
Process (AYP) explained to you at the beginning of 
school? 
.16 .39 
16. Does the school offer any resources on how to 
help you with your child? .17 .38 
17. Does the school provide linkages to other services 
you may need? 
.11 .32 
18. Do you think a child being absent causes them to 
commit crimes? .86 .78 
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